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Abstract 

Many indigenous languages around the world are experiencing 

declining usage, particularly among younger generations. The Igbo 

language spoken by over 30 million people primarily in southeastern 

Nigeria, faces significant decline due to urbanization, English 

dominance in education and media, and limited accessible learning 

resources. This study explores harnessing English subtitles in Igbo 

films as an innovative, engaging pedagogical tool to enhance Igbo 

language acquisition, including vocabulary building and 

comprehension among learners of the Igbo language. To attend to 

this, 12 popular Igbo Nollywood films subtitled in English have been 

selected and 30 intermediate Igbo learners aged 11-16 have been 

selected from Maryland Secondary School in Enugu. This school 

being heterogeneous has allowed for two groups, Igbo native speakers 

and Igbo non-native speakers. Each group has 15 pupils. The two 

groups are differently subjected to controlled viewing sessions with 

pre- and post-tests assessment for vocabulary recall, and sentence 

comprehension. The test results have been analyzed to determine 

transformative implications for Igbo pedagogy in the areas of 

vocabulary building and comprehension in Igbo. The output is that 

controlled use of Igbo films has a significant impact in vocabulary 

development and sentence comprehension in the Igbo language. It is 

therefore recommended that Igbo films should be produced with the 
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design to aid the learning of the Igbo language by both native and 

non-native speakers.   

 

Introduction 

The preservation and effective teaching of indigenous languages 

remain pressing concerns in multilingual societies. In Nigeria, the 

Igbo language, despite its rich cultural and historical significance, 

faces teaching and learning challenges. Traditional pedagogical 

approaches, often reliant on rote memorization and grammar-focused 

instruction, have proven insufficient in fostering meaningful 

communication and sustained learner engagement. Consequently, 

there is a growing need for innovative, contextually grounded 

strategies that leverage authentic language input to enhance 

acquisition. 

One promising avenue lies in the use of Igbo-language films as 

pedagogical tools. Nigerian cinema, particularly the Igbo film 

industry, produces culturally rich audiovisual content that reflects 

everyday speech, idiomatic expressions, and sociocultural norms. 

According to Eke (2017), Igbo Language in movies helps in 

preservation of cultural heritage. Igbo cultures are transmitted and 

preserved through the use of Igbo language in movies. With subtitled 

movies, cultural immersion and pragmatics can take place. Films 

naturally incorporate Igbo social norms, greetings, gestures, and 

politeness strategies. Learners can observe how language is used in 

real-life contexts, not just in textbooks. Their Pragmatic competence 

can be enhanced, meaning that can learn how to use Igbo 

appropriately in different situations. 

Films provide learners with exposure to authentic language use, 

offering contextualized input that traditional textbooks often fail to 

capture. When combined with English subtitles, these films can serve 

as a bridge for non-Igbo speakers, allowing them to access meaning 

while simultaneously mapping Igbo lexical items and syntactic 
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structures onto familiar English equivalents. This is to say that 

subtitled viewing enhances comprehensible Input. English-subtitled 

Igbo films provide learners with simultaneous visual, auditory, and 

textual input. Movies promote Igbo language learning and 

revitalization while Igbo language representation in films challenges 

linguistic dominance of English (Onyekwere, 2016). It supports 

vocabulary acquisition and syntactic understanding and reduces 

frustration for beginners by making content comprehensible 

(Krashen’s Input Hypothesis). 

Digital platforms and multimedia Integration streaming services 

or digital platforms are used for repeatable exposures. Combining 

films with flashcards, apps, or online exercises gives access to spaced 

repetition. This encourages self-directed learning where learners can 

pause, rewind, and focus on difficult sections. 

Research in second language acquisition has highlighted the 

benefits of multimodal and audiovisual learning in facilitating 

comprehension, vocabulary retention, and learner motivation. 

Subtitled films provide dual-language input, enabling learners to 

engage with spoken Igbo while reading parallel English translations. 

This approach aligns with Krashen’s Input Hypothesis, which 

emphasizes the importance of comprehensible input slightly above 

learners’ current competence, and Vygotsky’s Sociocultural Theory, 

which foregrounds learning as a socially mediated and culturally 

situated process. 

Despite the growing popularity of Igbo films among diverse 

audiences, their potential as pedagogical tools for Igbo native speaker 

and non-native speaker learners remains underexplored. The target of 

this paper is to determine the pedagogical resources available in Igbo 

films subtitled in English films and their aiding capacity in the 

learning of the Igbo language. 

Of course, subtitled films avail richly for the spread of languages 

among their non-native speakers and provides a creditable platform 
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for the acquisition of languages by the children speakers of the 

languages. The acceptance of this is required and would receive 

impetus from an empirically-determined findings. 

The Igbo film industry produces culturally rich and widely 

accessible content that presents everyday Igbo language use in social 

and cultural interactions. Buying into modern technological 

presentation a good number of them are subtitled in English. This 

supports cross-linguistic and cultural consumption, a veritable means 

for linguistic and cultural spread. Despite this potential, there not yet 

the popularization of adopting and adapting the films for the Igbo 

language pedagogical purposes. The present study targets at providing 

evidence for adopting and adapting Igbo films for learning Igbo as an 

L1 and L2.  

 

Subtitling as a pedagogical tool in second language acquisition 

Subtitling, the practice of providing written text of spoken dialogue in 

audiovisual media, has gained recognition as a powerful tool in 

second language acquisition (SLA). By combining visual, auditory, 

and textual input, subtitles provide learners with multimodal exposure 

to language, facilitating comprehension, vocabulary acquisition, and 

listening skills. Egoyan & Balfour (2004) narrated that Subtitles gives 

us access to the narrative of foreign movies while projecting us into 

the movies themselves. In their words, they suggested, “subtitles 

embed us”. Vulchanova and Lervåg (2021) argue that subtitles 

enhance second-language acquisition by improving comprehension 

and facilitating multimodal language processing.  

Globally, researchers have examined the pedagogical 

effectiveness of subtitles across languages such as English, Spanish, 

Mandarin, Japanese, and French, highlighting their potential to 

enhance SLA in both classroom and informal settings (Vanderplank, 

2010; Fernández, 2018; Esfandiari, 2013). 



Onuorah & Mbagwu                                                     Preorcjah Vol. 11, 2026  

114 Copyright @ Ezenwa-Ohaeto Resource Centre, Awka, Nigeria 
 

Recent studies further confirm that bilingual subtitles 

significantly improve comprehension, vocabulary retention, and 

incidental language acquisition among second-language learners 

(Wang & Pellicer-Sánchez, 2023; Li, 2025). 

Krashen (1985) in Krashen’s Input Hypothesis underscores the 

importance of comprehensible input in language acquisition. Subtitled 

audiovisual materials provide learners with input that is both context-

rich and understandable, bridging the gap between spoken forms and 

written meaning. Markham (1999) observed that in European studies, 

Spanish learners exposed to English-subtitled films demonstrated 

higher comprehension and vocabulary retention compared to learners 

without subtitles. Canning-Wilson, (2000) stated that Japanese 

learners of English benefited from subtitled anime, showing improved 

listening skills and idiomatic understanding. In China, English 

learners using subtitled English films reported increased motivation 

and engagement, alongside higher incidental vocabulary acquisition 

(Esfandiari, 2013). 

These findings suggest that subtitles function as scaffolds, 

allowing learners to access content they might otherwise struggle to 

understand, supporting incidental learning and reinforcing listening 

comprehension. 

 

Types of subtitles and their effects 

Subtitles may be classified using Linguistic parameters as follows: 

same-language (intralingual) and different-language (interlingual). 

Intralingual subtitles, according to Gottlieb (1997), subtitling within 

the same language, which concerns itself about the relationship 

between the same source and target languages. Vanderplank (2010) 

states that written text matches the spoken dialogue in the same 

language. Studies indicate that these improve listening 

comprehension, pronunciation, and reading skills simultaneously. 
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Interlingual subtitles are written text is in a different language 

than the spoken dialogue, typically the learner’s L1. According to 

Gottlieb (1997), it is literally the subtitling between two languages. It 

is a transfer from a source language (SL) to a target (TL), designating 

the relationship between different source and target languages. These 

are effective in providing immediate comprehension support and 

linking new vocabulary to familiar concepts. 

Fernández (2018) in his study states that globally, interlingual 

subtitles have been particularly effective for beginners and low-

intermediate learners, serving as mediational tools for bridging 

comprehension gaps and reinforcing cognitive mapping between L1 

and L2. Of course, studies have shown several cognitive and affective 

benefits of subtitled films in Second Language Acquisition. The 

cognitive benefits according to Paivio (1990) include dual-coding of 

visual, auditory, and textual information, which enhances retention 

and recall, and the improvement of vocabulary acquisition, syntactic 

awareness, and listening skills. 

Markham (1999) describes the affective benefits of subtitled 

content as something that reduces the affective filter by lowering 

anxiety, boosting learner confidence, and increasing engagement. 

Similarly, Vanderplank (2010) observes that subtitled movies enhance 

motivation and enjoyment. This corroborates findings in studies that 

learners are more motivated to learn in authentic, entertaining, and 

culturally rich contexts, such as films and series. 

Here, we see why subtitled films are now considered an 

innovative Second Language Acquisition tool worldwide. And, today 

they have been applied as a pedagogical tool in different languages. 

Its use among English and Spanish learners have shown better 

comprehension and vocabulary retention than traditional classroom 

learners (Vanderplank, 2010). Also, its use to facilitate Japanese and 

Chinese learners of English reveals improvement in listening 

comprehension (Canning-Wilson, 2000; Esfandiari, 2013). A similar 
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report comes from Fernández (2018), Persian speaking learners of 

English, demonstrate increased motivation and incidental vocabulary 

learning. 

Despite the evidence in the foregoing, subtitled audiovisual 

media remain underexplored in African languages, particularly for 

teaching indigenous languages like Igbo to children-speakers and 

non-native learners. 

 

Cognitive benefits of subtitles in bilingual contexts 

Malakul and Park (2023) states that subtitles are considered a primary 

learning support tool for people who cannot understand video 

narration in foreign languages. They have been shown to provide 

significant cognitive benefits in bilingual and second-language 

learning contexts. By presenting spoken language alongside written 

text, subtitles facilitate simultaneous processing of auditory and visual 

information, which enhances comprehension, vocabulary acquisition, 

and retention (cf. Mayer, 2009; Fadel, 2008). 

In bilingual context, subtitles serve as a scaffolding tool, 

allowing learners to bridge the gap between a familiar language and a 

target language. For instance, English subtitles in Igbo films enable 

learners to understand the meaning of Igbo dialogue while 

simultaneously exposing them to the structure, pronunciation, and 

vocabulary of the target language. This dual input has been linked to 

improved lexical recognition, reading comprehension, and listening 

skills (Vanderplank, 2010; Caimi, 2006). Mayer (2009) states that 

bilingual learners often demonstrate enhanced memory retention 

when engaging with multimodal input, as the combination of visual, 

auditory, and textual channels reinforces learning through multiple 

cognitive pathways. 

Additionally, besides language acquisition, subtitles can also 

promote metalinguistic awareness, as learners actively compare 

sentence structures, grammar, and vocabulary across languages. In 
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this way, subtitles contribute not only to linguistic proficiency but also 

to cognitive flexibility, enabling learners to navigate between two 

languages more effectively (Gass & Selinker, 2008). 

Overall, the integration of subtitles in bilingual educational 

contexts offers a powerful pedagogical tool, enhancing both linguistic 

competence and cognitive processing. In the case of Igbo films with 

English subtitles, such integration is expected to improve learners’ 

vocabulary, comprehension, and cultural understanding, supporting 

the broader goals of heritage language preservation and acquisition. 

This is corroborated in recent eye-tracking studies, which reveal that 

subtitle formats influence learners’ cognitive processing and 

comprehension outcomes in multimedia learning environments 

(Matthew, 2025) 

 

Indigenous language revitalization through film and media 

Ikegwuonu (2015) elaborates the enhancement of teaching and 

learning Igbo language through Information Communication 

Technology which includes Igbo Movies, digital video recording, 

radio and television and others. According to her, when the Igbo 

movies are used to teach the Igbo language, the students’ interests will 

be sustained, and the lesson will be enjoyable.  

Temidayo (2017) investigates the role of audio-visual translation 

in Nigerian cinematography, showing how subtitling and dubbing 

practices in Nollywood can help popularize local languages by 

making them accessible to wider audiences both locally and 

internationally. This includes the use of subtitles to communicate 

cultural identities and linguistic features of indigenous languages 

within cinema.  

Ugochukwu (2013) studies Nollywood across languages, 

exploring how subtitling and language choice affect the reception of 

Nigerian films outside specific language areas. The work highlights 
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that subtitling is an important strategy for making indigenous-

language films accessible and thus supports wider linguistic visibility. 

Usua (2018) examines how films made in Akwa Ibom State serve 

to preserve indigenous languages by maintaining and promoting local 

linguistic features through cinematic production and media 

representation. Epepe (2019) qualifies this connection in illustrating 

the use of YouTube and Second Life in indigenous language learning. 

He avers that digital platforms (including video media) are widely 

recognized but underutilized for language teaching and learning in 

Nigeria. 

For Chukwuokoro et al. (2024), new media and indigenous 

languages can be leveraged together to foster political participation 

and national development, suggesting that digital platforms and 

audiovisual media hold potential for indigenous language engagement 

and exposure. 

Collectively, these studies suggest that Nollywood and local film 

industries carry rich linguistic and cultural content that can support 

teaching and learning of indigenous languages in addition to playing 

a role in promoting their visibility and preservation.  

 

Theoretical framework  

This study is based on two theories Krashen’s Input Hypothesis and 

Lev Vygotsky’s Sociocultural Theory. Krashen’s Input Hypothesis 

(1985) posits that language acquisition occurs when learners are 

exposed to comprehensible input slightly beyond their current level of 

competence (i+1). According to Krashen, meaningful exposure to 

language in context is more effective than explicit grammar 

instruction in developing communicative competence. In the context 

of Igbo language learning, English-subtitled Igbo films provide 

learners with multimodal input: learners hear Igbo dialogue while 

reading the English translation. This dual-language exposure 

enhances comprehension, facilitates vocabulary acquisition, and 
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allows learners to infer the meaning of unfamiliar words or 

expressions from context. Moreover, the use of subtitles can lower the 

affective filter, reduce anxiety and increase learners’ confidence, 

particularly among non-Igbo speakers who may feel overwhelmed by 

purely auditory input. By providing authentic, context-rich examples 

of language use, subtitled films align with Krashen’s principle that 

comprehensible input is crucial for effective language acquisition, 

especially in informal and immersive learning environments. 

On the other hand, Vygotsky’s Sociocultural Theory (1978) 

emphasizes the role of social interaction, cultural mediation, and 

scaffolding in cognitive development. Vygotsky asserts that learners 

acquire new skills and knowledge through interactions with more 

knowledgeable others and through engagement with cultural tools. 

Language learning is therefore inherently social and culturally 

situated. 

Krashen’s Input Hypothesis explains how English-subtitled films 

provide comprehensible input, facilitating incidental vocabulary 

acquisition and comprehension while Vygotsky’s Sociocultural 

Theory, on the other hand, explains how learners interact with the 

language within authentic cultural contexts, using subtitles as 

scaffolding to mediate understanding. Together, the two theories 

provide a robust theoretical basis for exploring the pedagogical 

potential of subtitled Igbo films for non-Igbo learners, highlighting 

the intersection of input quality, cultural mediation, and learner 

engagement. 

 

Pedagogical rationale for using English subtitles in Igbo films 

The use of English subtitles in Igbo films as a pedagogical tool is 

based on the principle that multimodal input enhances language 

acquisition. Multimodal input supports learners process information 

more effectively when it is presented through multiple channels 

simultaneously, including visual, auditory, and textual inputs (Mayer, 
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2009; Fadel, 2008). In this context, subtitled films provide a rich, 

multimodal learning environment where students can engage with the 

Igbo language actively and meaningfully. Watching a film involves 

audio, visual and textual inputs and as such films are justified to be a 

suitable pedagogical tool for learners and non-speakers of Igbo 

language. 

English subtitles in Igbo films provide a suitable pedagogical 

tool for the Igbo language teaching and acquisition. It is equipped to 

facilitate faster comprehension that should allow children and non-

Igbo speakers learn the language or improve knowledge capacity of 

in the language. Particularly, they are equipped to support vocabulary 

acquisition with the written representation of meaning alongside oral 

input. 

 

Methodology 

 

Research design 

This study adopted a quantitative pretest-posttest experimental 

research design to investigate the effectiveness of English-subtitled 

Igbo films as pedagogical tools for Igbo language acquisition. The 

design enabled the researcher to measure learners’ vocabulary 

acquisition and sentence comprehension before and after exposure to 

selected English-subtitled Igbo films. The use of quantitative 

procedures allowed for objective measurement and comparison of 

learners’ performance using numerical scores and percentage 

analysis. 

 

Population of the study and participant selection 

The study population comprised students aged 11–16 years from 

Maryland Secondary School, Enugu. This age bracket was selected 

because it represents a critical stage in language development, 

cognitive growth, and vocabulary acquisition. Learners within this 
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age bracket are active consumers of multimedia content. At this 

developmental stage, they are highly responsive to audiovisual and 

multimedia learning approaches, making them suitable participants 

for examining the pedagogical effectiveness of subtitled films. 

Maryland Secondary School was purposively selected because 

of its heterogeneous linguistic composition, consisting of both native 

Igbo speakers and non-native Igbo speakers. Being a government 

school, most wards from different states in the North, West and far 

East are registered together with other indigenous children of the state. 

This diversity enabled comparative analysis between learners with 

prior exposure to Igbo and those learning Igbo as a second language. 

 

Sample size and sampling technique 

Thirty students were selected through purposive sampling and 

grouped into two categories: fifteen native Igbo speakers and fifteen 

non-native Igbo speakers. Participants are selected based on their 

willingness to participate, regular school attendance, and intermediate 

level of exposure to the Igbo language. 

The purposive sampling technique applies in selecting twelve 

Igbo-language films subtitled in English. Purposive sampling was 

considered appropriate because the study specifically required films 

that met certain criteria relevant to the research objectives. The 

selected films are chosen based on the following criteria: 

1. Availability of accurate English subtitles;  

2. Rich use of conversational Igbo language and everyday 

expressions;  

3. Cultural relevance and representation of indigenous Igbo 

social interactions;  

4. Popularity and accessibility among viewers;  

5. Clarity of audio and dialogue delivery.  
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The films selected include ST Ossai 1, Aka Ogheli 1, Olanma Na 

Emenike 1, Ikpe Malu Eziokwu 1, Ndi Ofeke 1, Mmasinachi, Ofo 

na Ogu, Eze Ndi Eze, Ogbe Nsogbu, Ndi Ogwu Ego 2, Agwa Bu 

Mma 2, and Iko Nso 1. These films were produced between 2001-

2023 and have been selected because they contain substantial use of 

naturally occurring Igbo vocabulary and utterances suitable for 

pedagogical analysis. 

 

S/N Film Title Producer and 

Year of 

production 

Reason for 

selection 

 

1 ST Ossai 1 Chinedu Collins 

Ezenwa (P. 

Collins 

Productions Ltd   

2014 

It’s rich use of 

everyday 

conversational Igbo 

expressions, clear 

pronunciation, and 

culturally grounded 

dialogue suitable 

for vocabulary 

acquisition and 

sentence 

comprehension. 

2 Aka Ogheli 1 Solomon Apete 

(Amaco 

Productions) 

2012 

It’s extensive use of 

interpersonal 

communication and 

domestic 

conversational 

patterns that expose 

learners to practical 

Igbo expressions 

used in daily life. 

3 Olanma Na 

Emenike 1 

Onyekachukwu 

Okeke Jnr (Ossy 

Affason 

Production) 

It’s incorporation of 

traditional and 

modern Igbo 

vocabulary, making 
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2014 it appropriate for 

exposing learners 

to varied linguistic 

registers and 

cultural 

expressions. 

4 Ikpe Malu 

Eziokwu 1 

Amos Onwe 

(Danga Movies 

Nig Ltd) 2012 

It contains 

emotionally 

expressive and 

context-rich 

utterances that 

enhance learners’ 

understanding of 

meaning through 

audiovisual context 

and subtitles. 

5 Ndi Ofeke 1 Zion Onyeka 

Nwaigwe 

(Brainwave 

Production) 

2020 

It’s simple 

conversational 

structure and 

frequent repetition 

of common Igbo 

lexical items, 

which support 

vocabulary 

retention among 

learners. 

6 Mmasinachi Emmanuel 

Chukwuebuka 

Ibeh (Andybest 

Production) 

2019 

It’s clear dialogue 

delivery and 

culturally 

embedded 

communication 

patterns that 

facilitate contextual 

understanding of 

Igbo expressions. 

7 Ofo na Ogu Alex Ezeamaku ( 

Zelex Nig Ltd) 

It’s strong 

representation of 
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2002 indigenous Igbo 

sociocultural 

practices and 

idiomatic language 

use, thereby 

exposing learners 

to authentic 

communicative 

contexts 

8 Eze Ndi Eze Sunny Collins 

(Sunny Collins 

production) 2001 

It combines 

contemporary and 

traditional Igbo 

vocabulary, helping 

learners encounter 

language usage 

across different 

social settings. 

9 Ogbe Nsogbu Paul Igwe 

production. 2023 

It’s interactive 

dialogue patterns 

and relatable social 

situations that aid 

listening 

comprehension and 

contextual 

vocabulary 

learning. 

10 Ndi Ogwu Ego 

2 

Nnamdi 

Ezeamaku 

production 

2013 

It presents repeated 

conversational 

exchanges and 

practical 

expressions that 

enhance learners’ 

exposure to 

naturally occurring 

Igbo speech forms. 

11 Agwa Bu Mma 

2 

Ezenwa Collins 

Chinedu (P. 

Its use of moral and 

social interactions 
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Collins 

Productions Ltd ) 

2001 

conveyed through 

understandable 

language structures 

that support learner 

engagement and 

comprehension. 

12 Iko Nso 1 Emeka Igboaka 

(Okpalanze 

Abagana 

Production) 2023 

It contains 

expressive cultural 

discourse and 

contextualized Igbo 

utterances that 

provide learners 

with authentic 

linguistic and 

cultural exposure. 

 

The selected films have not merely been used as supplementary 

audiovisual materials but constituted the primary linguistic data for 

vocabulary extraction, utterance comprehension assessment, and 

contextual language exposure during the experimental sessions. 

 

Data collection 

The data constitute researcher-determined Igbo vocabulary and 

utterances, which have been manually identified from the selected 

films. A total of 120 Igbo vocabulary items and 120 Igbo utterances 

have been extracted and compiled for the pre- and post-tests, which 

target: 

• learners’ ability to recognize and recall Igbo vocabulary;  

• learners’ comprehension of Igbo utterances within contextual 

usage; and  

• the extent of improvement after exposure to English-subtitled 

Igbo films.  
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The data and the analysis 

 

Pre-test performance of the groups of Igbo learners 

 

Table 1: Igbo vocabulary and utterance 

knowledge/understanding level 

L1 Igbo Speakers Non-Igbo Speakers 

 

S/N

. 

Igbo 

Vocabulary 

(%) 

Utterance 

Comprehension 

(%) 

S/N

. 

Igbo 

Vocabulary 

(%) 

Utterance 

Comprehension 

(%) 

1. 46 44 1. 22 21 

2. 43 41 2. 18 19 

3. 48 46 3. 21 20 

4. 41 39 4. 19 18 

5. 45 43 5. 20 21 

6. 47 45 6. 23 22 

7. 44 42 7. 17 16 

8. 46 44 8. 24 23 

9. 49 47 9. 19 18 

10. 43 41 10. 18 19 

11. 46 44 11. 21 20 

12. 48 46 12. 20 21 

13. 42 40 13. 16 15 

14. 49 47 14. 23 24 

15. 45 43 15. 19 23 

Mean = 45.5% for L1 speakers                                  Mean = 20% for 

non-Igbo speakers 

 

The scores in the domains of knowledge of Igbo vocabulary and 

utterances used in the movies predictably show more knowledge of 

the language with the native speakers than with non-native speakers. 

Of course, that the native speakers do not know a good number of the 
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Igbo items proves their degree of exposure to the items. The table 

confirms the expected performance gap due to prior language 

exposure.  

 

Post-test performance of the groups of Igbo learners 

 

Table 2: Igbo vocabulary and utterance 

knowledge/understanding level 

L1 Igbo Speakers Non-Igbo Speakers 

 

S/N

. 

Igbo 

Vocabulary 

(%) 

Utterance 

Comprehension 

(%) 

S/N. Igbo 

Vocabulary 

(%) 

Utterance 

Comprehension 

(%) 

1. 82 81 1. 40 39 

2. 78 77 2. 38 37 

3. 81 80 3. 42 41 

4. 79 78 4. 36 35 

5. 80 79 5. 39 38 

6. 83 82 6. 41 40 

7. 77 76 7. 37 36 

8. 84 83 8. 44 45 

9. 80 79 9. 38 37 

10. 78 77 10. 35 34 

11. 81 80 11. 40 39 

12. 82 81 12. 42 41 

13. 79 78 13. 36 35 

14. 85 84 14. 43 44 

15. 80 79 15. 39 38 

Mean = 80.5% for L1 speakers                         Mean = 39.5% for non-

Igbo Speakers 

 

The results reveal a noticeable improvement in both participant 

groups after exposure to the English-subtitled Igbo films. L1 Igbo 



Onuorah & Mbagwu                                                     Preorcjah Vol. 11, 2026  

128 Copyright @ Ezenwa-Ohaeto Resource Centre, Awka, Nigeria 
 

speakers improved from a pretest mean score of 45.5% to a posttest 

mean score of 80.5%, representing a substantial gain in vocabulary 

acquisition and utterance comprehension. Similarly, non-Igbo 

speakers improved from a pretest mean score of 20% to a posttest 

mean score of 39.5%, indicating significant progress following the 

viewing sessions. This demonstrates that both native and non-native 

learners benefited meaningfully from the subtitle-supported 

audiovisual learning approach.  

Of course, the improvement recorded in both groups suggests 

that English-subtitled Igbo films could function as effective 

pedagogical tools by integrating auditory input, visual context, and 

written subtitle support. This multimodal learning environment have 

enabled the learners to better understand and retain Igbo vocabulary 

and utterances presented in Igbo films. 

 

Conclusion 

This study demonstrates that English-subtitled Igbo films are highly 

effective for teaching Igbo vocabulary and comprehension, especially 

among learners with varying prior knowledge. This qualifies 

Krashen’s Input Hypothesis, which posits that language acquisition 

occurs through exposure to comprehensible input. Here, the use of 

English subtitles in Igbo films provides learners with multimodal 

input consisting of auditory Igbo dialogue, visual contextual cues, and 

written English translations. This combination makes the Igbo 

language more comprehensible to learners, particularly non-native 

speakers, thereby facilitating vocabulary acquisition and sentence 

comprehension.   

As shown, the pre-test results prove the native speakers naturally 

perform better than non-native speakers. However, the post-test 

results indicate substantial improvement in both groups, confirming 

the role of subtitled films in enhancing language acquisition. The 

results underscore two important points:  
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➢ Prior exposure matters, as L1 speakers have higher 

absolute scores, reflecting existing familiarity with the 

language; and 

➢ Instructional interventions are highly effective, as both 

groups demonstrate measurable improvements, with 

non-native speakers exhibiting strong proportional 

gains.  

Overall, the findings confirm that subtitled films are an engaging and 

powerful tool for enhancing language learning, providing both 

vocabulary enrichment and practical understanding of utterances in 

context. This approach can be adopted as a complementary 

instructional strategy in Igbo language education, particularly for 

heterogeneous classrooms with mixed levels of prior exposure. 
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Appendix 

(Sample of Igbo words and utterances from the selected Igbo 

films) 

 

S/N. Igbo Movie Igbo Utterances Igbo Words 

1. ST Ossai 1 

 

Ò bịárà gbàtà m n’òbì m 

wéé sịfá, “Kédù ka nwáyị 

a sị àmànéjí? 

gbàtà 

2. ST Ossai 1 

 

Ígwè, Ígwè, Ígwè! Ị hùlá 

íhè nwókè a ńà-àchùchí 

ónụ? 

Ị hùlá 

3. 
Aka Ogheli 

1 

 

Héyy, nnè, ò wù̀ ùnù 

éméṣíbèé 

éméṣíbèé 

4. 
Aka Ogheli 

1 

 

Bìá bá nù, bìá bá nù Bìá 

5. Olanma Na 

Emenike 1 

 

È wèrè m kèé ájì n’úmè, 

wèrè sị ́ nà m mà n’èsìdé 

gị òbì á. Nà m síchàá nnì, 

nànì àhà nwáńyí gà 

n’abàtà gị n’òbì bụ́ 

Nwáńyí Ùgò, Nwáńyí 

Ùgò 

’úmè 

6. 
Ikpe Malu 

Eziokwu 1 

 

È jèrè m kà m fú Ólá, ò 

nwèrè íhè m chórò kà mú 

ná yá wéè kàríá. 

kàríá 

7. Ndi Ofeke 1 Gịnì bú nsògbù gị? Óó, 

gịnì kwàńù? Kèè nkè wú.. 

Ámáá m, ámáá m ébè éshì 

nsògbù 
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kpó’à nwòké nkè á bìá 

tìnyè yá n’ímé mótò á. 

8. Mmasinachi 

 
Mànà í gbùchàgò nì m, í 

gbùchàgò m. 

gbùchàgò 

9. Ofo na Ogu Ífèrè ààrè émé gí Ífèrè 

10. Ofo na Ogu É tìí kwànà òkpà ébé à. 

Íbé í yá ànàkwó kà m gwà 

gí. 

òkpà 

11. Eze ndi Eze Ị na-ebutéré ha ákpà 

ráísì? 

ákpà 

12. Ogbe 

Nsogbu 

Ọ́ dị́ka úrá à ka na-átùkwà 

gị, ị màhòzí na táà bú 

ụ́bọ́chí Sátọ́dé? 

ụ́bọ́chí 

13. Ndi Ogwu 

ego 2 

 

Kéekwénụ, ǹdị́ ihe bụ́ ihe 

a? Éèh, èbeé kwánụ k’ọ 

jèrè? 

Kéekwénụ 

14. Agwa Bu 

Mma 2 

 

Bè ùnú, ka m n’èjè ùnú 

àná àpù àpù. 

àpù àpù 

15. Iko Nso 1 Í yàá àbìá, k’àǹyí màrà 

ìhè n’èmé Ìmò nàw 

màrà 
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